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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.

School Overview

	Detail
	Data

	Number of pupils in school
	261

	Proportion (%) of pupil premium eligible pupils
	17% (8/12/25)
(13% PPG / 4 % service)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025 - 2027

	Date this statement was published
	19/12/25

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Governing Body

	Pupil premium lead
	Mark Anderson

	Governor / Trustee lead
	Debbie O’Sullivan



Funding Overview

	Detail
	Amount

	Pupil premium funding allocation this academic year
	£44,320 + £4,020 = £48,340

	Pupil premium funding carried forward from previous years (enter
£0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£48,340
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Part A: Pupil Premium Strategy Plan
Statement of Intent
At our school, we are deeply committed to ensuring that every child is given the opportunity to achieve their full potential, regardless of background or circumstance. Nationally, evidence continues to show that pupils eligible for the Pupil Premium do not achieve as well academically as their non-disadvantaged peers. We recognise the significance of this attainment gap and are determined to address and reduce it through a focused, evidence-informed approach.
This Pupil Premium Strategy sets out our clear intention to improve outcomes for disadvantaged pupils and to close the gap in attainment, progress and wider life chances. As a leadership team, we have undertaken a thorough analysis of a range of factors contributing to underachievement. This includes the careful examination of national data over time, school-level data and information gathered through pupil progress meetings, alongside knowledge of individual pupil contexts and barriers to learning.
We strive to place research at the heart of our decision-making. We actively draw upon evidence-based practice, including guidance reports from the Education Endowment Foundation (EEF) and wider educational research, ensuring that our strategies are targeted, purposeful and rooted in proven approaches. Our analysis of need has identified early language development and reading as key priorities for support. These areas form the bedrock of learning and are fundamental to future academic success, both within school and in wider life.
We also recognise that children must be socially, emotionally, and mentally ready to learn. Addressing SEMH needs is therefore a critical part of our strategy. By providing targeted pastoral support, nurturing environments, and access to specialist interventions where needed, we aim to ensure that all pupils are confident, resilient, and ready to engage fully in their learning.
In addition, further data analysis has highlighted a trend in slower progress in mathematics for some disadvantaged pupils, identifying this as a further area of focus within our strategy. Through targeted interventions, high-quality teaching, and ongoing monitoring, we are committed to addressing these needs and ensuring that our Pupil Premium funding is used effectively to make a meaningful, measurable difference.
Our intention is clear: to remove barriers to learning, raise aspirations and enable all pupils to achieve success.





Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge Number
	Detail of challenge

	1
	On average Pupil Premium pupils have lower attendance rates, which reduces their exposure to the full curriculum and limits progress, widening the attainment gap compared to their peers.

	2
	Some Pupil Premium pupils enter school with underdeveloped speech, language, and communication skills, which impacts early literacy development and engagement with the curriculum.

	3
	RWI half termly assessments have identified that Pupil Premium pupils make slower progress in early reading, particularly in phonics and decoding, limiting fluency, comprehension, and overall attainment.

	4
	Pupil Premium attainment in KS2 maths has been lower than national PP and non PP for the past 3 years

	5
	Some Pupil Premium pupils experience social, emotional, and mental health barriers that affect concentration, resilience, behaviour, and engagement with learning.



Intended Outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Improve attendance of Pupil Premium pupils to ensure full access to the curriculum
	· Termly monitoring shows:
· Attendance rates for Pupil Premium pupils meet or exceed school target (96%+)
· Reduced unauthorised absences below national average


	Children eligible for the PPG develop early speech, language, and communication skills
	· Increase in WellComm assessment scores
· Increase % achieving GLD 
· targeted pupils achieve age-appropriate speech and language milestones;
· improved engagement and participation in early years activities

	To accelerate early reading and phonics progress, ensuring that children eligible for the PPG keep up
	· Pupil Premium pupils show measurable gains in RWI half-termly assessments (e.g., moving up RWI groups as expected); 
· Phonics screening check pass rates are in line with non PPG eligible children (school and national);
· Observed improvement in decoding fluency and comprehension

	To improve KS2 maths attainment for children eligible for PPG
	· Pupil Premium pupils achieve in line with national PP and non-PP averages; 
· internal assessments show accelerated progress (e.g. white Rose)
· gaps in reasoning, fluency, and arithmetic skills are reduced (gap analysis)

	To improve social, emotional, and mental health development of children eligible for the PPG
	· Reduction in behavioural incidents and improved engagement (recorded in passports)
· SEMH assessment scores increase
· Teacher and pupil feedback indicate improved resilience, self-regulation, and confidence
· Increased % of PPG eligible children access trips and clubs, including residential. 



Activity in this Academic Year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £19,000

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Mastering Number embedded across the school from EYFS to Year 5. 

Maths lead released for training and all teachers given CPD.
	NCETM states that Mastering Number supports EAL and disadvantaged pupils by giving them concrete experiences, language scaffolding, and strong foundational number sense. It aligns with Teaching for Mastery (of which Mastering Number is a part). NCETM report found that mastery training changed classroom practice, deepened teacher subject knowledge, and showed “encouraging signs that pupils are learning maths more securely.”

	1, 4

	RWI staffed to ensure that all groups can run in line with assessments and small groups can operate
	EEF showed within trials that RWI, when operated with complete fidelity, increased progress in reading by +1 months for all children and +3 months for PPG children
	1, 3


Targeted Academic Support (for example, tutoring, one-to-one support, structured interventions)
Budgeted cost: £18,000

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	a structured speech and language approach using the WellComm toolkit to:
· Universally screen pupils for speech, language and communication needs (SLCN) 
· Identify Pupil Premium pupils requiring targeted support - Deliver structured, evidence-informed small-group and 1:1 language interventions
· Monitor progress and adapt provision accordingly
This approach prioritises early identification and timely intervention to prevent longer-term academic and social difficulties.

	Research consistently shows that oral language interventions are among the most effective and cost-efficient strategies for improving outcomes for disadvantaged pupils. Strong speech and language skills underpin reading comprehension, writing, reasoning and wider academic success.

Wellcomm has been shown in one study of more than 4,000 children to have reduced the “achievement gap” (disadvantaged vs non‑disadvantaged) from 31% to 2.5% (City of York Council: Early Talk for York)

	2

	Targeted, assessment-driven Read Write Inc (RWI) phonics interventions led by a trained Higher Level Teaching Assistant (HLTA) to accelerate progress for children, including Pupil Premium pupils, who are not on track within the RWI programme.
The approach will use RWI assessment tools to identify specific gaps and deliver precision teaching aligned with RWI principles, ensuring pupils can secure the phonics knowledge needed to progress confidently through the programme, keeping up, not catching up.

	As part of the EEF study on systemic phonics (e.g. RWI) it showed the effects of one to one groups tends to be higher (+8 months) compared to interventions with small groups of up to 5 children (+4 months).

This finding suggests that providing targeted additional phonics support to specific children can have an especially positive impact.

They also showed that TA or teacher led has a much bigger impact that a computer based programme.
	3

	A daily, targeted, assessment-driven Read Write Inc (RWI) KS2 Keep-Up phonics intervention, led by a qualified teacher, to address persistent decoding and phonics gaps for Pupil Premium pupils who have not yet secured early reading skills.
	EEF studies have shown that targeted, assessment driven phonics support lead to increased progress.

It also states that this is true of older children in KS2.
	3

	Targeted maths intervention for Year 6 led by HLTA – planned by DHT and Year 6 team
	A systematic review of 80 studies on primary maths interventions (including numeracy and arithmetic) found that the majority reported positive impacts on children’s mathematical achievement, including measures of arithmetic and number skills
	4



Wider Strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 12,000

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Fortnightly tracking of attendance to identify trends and next steps to support families
	EEF BITUP trial demonstrating that keeping parents informed of attendance had 0.2 days increase in school.
	1

	Toast Club led by the SENDCo to provide a calm, structured environment where children, including PPG pupils can start the day positively. The club provides breakfast, social interaction, and targeted support to improve readiness to learn.
This approach aims to support SEMH needs, build routines, and improve engagement with learning, particularly for disadvantaged pupils who may face additional barriers at home.

	Research shows that breakfast and soft-start interventions can have positive impacts on attendance, concentration, behaviour and academic outcomes for disadvantaged pupils: - 

EEF research highlights social and emotional learning interventions improve engagement and can lead to academic gains (+4 months progress on average) – 

Access to breakfast supports cognitive functioning, concentration, and behaviour in the classroom - Early morning support and structured routines reduce anxiety and prepare pupils to learn

	1, 2, 3, 4 ,5

	ELSA support for, targeted at Pupil Premium pupils to provide structured, evidence-informed interventions addressing social and emotional learning needs. 

ELSA sessions will focus on developing emotional literacy, self-regulation, social skills, and coping strategies.

Interventions will be delivered by trained ELSAs, following a structured plan based on assessment of individual pupil needs, and aligned with school pastoral and SEN provision.

	Evidence demonstrates that targeted interventions can improve emotional regulation, social skills, and engagement in learning.

Key findings include: 
- EEF research indicates that social and emotional learning interventions can produce on average +4 months’ progress in academic outcomes, particularly for disadvantaged pupils. 
- Small-group and 1:1 interventions focusing on emotional literacy reduce anxiety, improve behaviour, and increase engagement.
 - Early identification and targeted support prevent long-term SEMH difficulties and reduce disruption to learning and absenteeism .

	1, 2, 3, 4, 5

	
Financial support to ensure that all Pupil Premium pupils can participate fully in trips, residential visits clubs and enrichment activities.






	
EEF highlights that experiential learning and enrichment opportunities can improve motivation, engagement, and wider curriculum outcomes, particularly for disadvantaged pupils
	1, 5

	Service premium 

Additional music provision through a targeted Ukulele group to support emotional wellbeing
	EEF states that arts/music participation can produce benefits both on cognitive (e.g. aspects of learning) and non‑cognitive outcomes (like creativity, wellbeing, engagement)
	5

	Service premium

Access to financial support for clubs to support families during periods of deployment/changes at home

	
The EEF supports offering wider clubs for their non-academic benefits and indirect support of learning supporting during challenging times for service children
	1 5



Total Budgeted Cost: £49,000






























Part B: Review of the Previous Academic Year

Outcomes for Disadvantaged Pupils
Year 1 Phonics Check
1/3 (33%) of PPG pupils achieved the pass mark of 32/40
Year 2 Phonics retake
2/2 (100%) of PPG pupils eligible for the retake passed the phonics check
Key Stage One

· 4/7 57% of PPG pupils in Y2 achieved ARE in Reading
· 2/7 29% of PPG pupils in Y2 achieved ARE in Writing
· 6/7 86% of PPG pupils in Y2 achieved ARE in Maths
· 2/7 29% of PPG pupils in Y2 achieved ARE in RWM combined.

Key Stage Two

· 3/6 = 50% of PPG pupils in Y6 achieved ARE or better in Reading
· 2/6 = 23% of PPG pupils in Y6 achieved GD in Reading
· 2/6 = 33% of PPG pupils in Y6 achieved ARE in Writing
· 1/6 = 17% of PPG pupils in Y6 achieved GD in writing
· 2/6 = 33% of PPG pupils in Y6 achieved ARE or better in Maths
· 1/6 = 17% of PPG pupils in Y6 achieved ARE in RWM combined.




Review Against Intended Outcomes of previous strategy:

	Intended outcome
	Review

	To ensure that in reading, writing and maths our PP children close the gap and do as well in their attainment and progress from EYFS to KS2 as their non-PP peers nationally and in school.
	· In KS2 the gap was  not closed between PP and national/school. Our review has determined that there was a lack of precision of interventions. Moving forward interventions to focus on those with clear evidence.

	To support Pupil Premium children with social and emotional development
	· Forest school was a fantastic opportunity for children and progress was seen however we were unable to secure the teacher for the new academic year.
· ELSA support was of great benefit and children demonstrated progress so will continue.

	To increase the attendance levels of Pupil Premium Children
	· Pupil premium attendance has begun to rise (Aut 25 – up to 90%) however there is still a significant impact of PA within the PPG cohort.

	To continue to improve levels of engagement for parents of our Pupil Premium cohort; focusing on engagement with the children’s learning and their relationship with school.
	· This has improved, particularly for those children with SEN.
· Continue to support through building positive relationships.

	To ensure that all children continue to access a broad, balanced, creative and exciting curriculum, which is firmly grounded in knowledge and skill development
	· Curriculum is developing at pace, allowing access for PPG children

	To ensure that all our Pupil Premium children have access to high-quality education experiences in the form of visitors, school trips and visits.
	· Where required additional financial support enabled children to access enrichment opportunities. 








Externally Provided Programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year.

	
	

	
	

	
	

	
	




Service pupil premium funding (optional)
	How our service pupil premium allocation was spent last academic year

	2024/2025
All children eligible for the service pupil premium received:

· 6 weeks of additional forest school provision in 2 serpate groups
· 6 weeks of additional Ukulele provision from a specialist teacher in 2 separate groups
 


	The impact of that spending on service pupil premium eligible pupils

	Ukelele sessions and Forest School activities have provided valuable support for Service Premium children by enhancing engagement, confidence, and social skills. The ukelele sessions offered a creative, hands-on musical experience that helped pupils develop concentration, self-expression, and teamwork, while also fostering a sense of achievement. Forest School activities complemented this by encouraging problem-solving, resilience, and collaboration in an outdoor, experiential setting. Together, these programs created a stimulating and inclusive environment, supporting both personal development and wider well-being, which are particularly beneficial for children from Service Premium backgrounds.
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